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Malgorzata Gruchola, Robert Zielinski

Introduction
The idea of a research
project versus social needs

Where do I come from, where am I going, who am 1?

Perhaps in the past you have asked yourself at least one of these ques-
tions. These questions form the framework for understanding the meaning
of the term ‘identity’. So what exactly the ‘identity” means? What associa-
tions does it bring to mind? For example, individual identity, collective iden-
tity, cultural identity, national identity, which appears in empirical studies.
We also hear more and more about digital and algorithmic identity.

Identity - Erik Erikson (1968) - it is our idea of who we are. Who we
are as a collective and who I am as an individual. Both of these identities are
not given to us forever, they are both dynamic, developmental and variable.
The formation - perhaps better the constructing of identity - is long-term and
continuous. It is the result of our social relations, experiences, knowledge,
feelings, aspirations and concrete actions. Its development depends on many
factors:

— relationships with people that we meet directly and those we get to

know from media broadcasts;

— the events in which we participate and learn about in the process

of socialisation;

— the material products we use;

— the symbolic behaviours, the values we learn and adopt;

— the natural environment (Malgorzata Gruchota: 2017).

Identity is the result of the interaction of many different elements
of reality, both current and those of the closer and later past. New factors,
situations and determinants are constantly emerging. Among the factors influ-
encing the formation of collective identity, social and intellectual elites, moral
authorities and politicians play an important role (Leon Dyczewski, Dariusz
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Wadowski: 2009). An increasingly important role is attributed to the cre-
ators of popular culture: influencers, people from the entertainment industry.
The significant events and their interpretation and presentation in the educa-
tional process are of great importance in the construction of identity.

Samuel. P. Huntington defined national identity as the result of ‘a long
process of historical evolution, expressed in shared concepts, shared experi-
ences, shared ethnicity, language, culture and usually a common religion. Na-
tional identity is therefore of an organic nature’ (Samuel Huntington: 1981, 60).
Antonina Ktoskowska based her conception of national identity on a cultural
foundation, stating that it is ‘the totality of the texts of a national culture,
its symbols and values that make up the universe of that culture, forming
its syntagma, especially its canonical core’ (Antonina Kloskowska: 1996,
100). Bhikhu Parekh considered that ‘national identity is a matter of collec-
tive choice, a historical project that has to be realised by each generation in
the light of its needs, aspirations and the circumstances in which it lived’.
(Bhikhu Parekh: 1994, 503).

National identity is closely linked to the nation-building elements.
In this context, the psychological aspect, which shapes an individual’s sense
of belonging to a particular national identity, is particularly important. It is
worth noting that this psychological aspect can also influence the formation
of other forms of identity, such as ethnic or religious, but the differences will
result from the use of the aforementioned nation-building elements. Fur-
thermore, it depends on the individual’s ability to identify with a particular
element. In general, these elements provide individuals with a strong sense
of emotional togetherness, which in turn strengthens bonds, creates collec-
tivities and then transforms them into communities (Robert Zielinski: 2023).

In the scientific discourse, we come across different ways of construct-
ing national identity at school. The most commonly distinguished are those
in terms of:

1. defining the ‘national identity’ term:

— criteria of Polishness;
— perceptions of national character;
perception of groups as their own and foreign;
— the value of national identity;
— celebration of national holidays;
2. methods of national identity forming:
— classroom activities as part of the teaching of school subjects;
— extra-curricular activities within the social life of the school;
— methodology of the teacher’s work;
3. level of staff involvement in national identity shaping.
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Teaching staff’s professional engagement can be considered on differ-
ent levels: cognitive, emotional, activational and physical (William A. Kahn:
1990). The literature on the subject distinguishes between administrative,
didactic, cognitive and emotional engagement. Usually, the literature high-
lights teacher engagement as functioning in an institution - playing the role
of a responsible person in the educational and organisational process (Sla-
womir Sobczak, Tamara Zacharuk: 2021; Barbara Kutrowska: 2008). In the
empirical study, engagement was assumed to mean undertaking specific pro-
fessional activities aimed at identity effects in civic education.

1. factors shaping patriotic attitudes:

— groups acting to shape attitudes;
2. the impact of staff involvement in building pupils’ national identity:
— citizenship;
— amodern understanding of patriotism;
— presentation of different interpretations of a view of history.

The process of creation of national identity at school includes a re-
search project carried out under the Ministry of Science and Higher Edu-
cation scheme ‘Nauka dla Spoleczenstwa’: National Identity in the Process
of School Education (see the project website: https://ibe.edu.pl/pl/opis-pro-
jektu-tozsamosc-narodowa). The project ran from September 2022 to the end
of August 2024. The main objective of the project was to identify ways of
shaping national identity in school education. Achieving the main objective
required empirical, theoretical and promotional objectives. Both research
based on a quantitative method (conducted among teaching staff, as well as
primary and secondary school students) and a qualitative method (conducted
among school directors and teachers).

There were also formulated some theoretical and axiological assump-

tions that guided the research team in setting up and running the project:

— Nationality means modernity. From the beginning of the modern pe-
riod, national identity began to replace state and regional ones.

— Nationality is not lost. Contrary to the diagnoses and predictions
of European and American sociologists from the second half of the
20th century, national identity in the late first and second quarters of
the 21st century has not disappeared (ed. Anita Adamczyk, Andrzej
Sakson and Cezary Trosiak, 2018).

— National identity is a strategic resource. Moreover, national identity
in the second decade of the 21st century is becoming a resource with
implications related to the states’ raison detre and the so-called na-
tional interest (Ilona Urych, 2023).
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— Polish national identity is and is a multiplicity. The Poles have their
national identity, which is not monolithic in historical terms and has
been multifaceted, multi-regional, multi-ethnic and in some ways has
been open to external influences.

— National identity is largely shaped by the public school. The school is
one of the most important places for shaping the national identity of
citizens. It is a place of meeting and getting to know people from dif-
ferent social (economic criterion), regional (internal migration crite-
rion), ethnic (minority origin criterion), national (external migration
criterion) backgrounds.

— Polishness can unite. The de-escalating shaping of Polish national
identity at school should be based on the conviction that Polishness
is a value that transcends differences in political, religious and social
views. The function of Polishness is to unite and include, not to divide
and exclude.

— National identity is worth exploring. The sense of national identity
and the ways in which it is shaped at school is research-able and po-
tentially of value for public policy in education.

This monograph does not answer all the research questions, as this was
included in the reports presented on the website of the Educational Research
Institute. Information on the aims of the project and the methodology of field
research is also included there. We would like to invite all interested readers to
visit the project website: https://ibe.edu.pl/pl/opis-projektu-tozsamosc-naro-
dowa. Hereby we want to present the summaries of a scientific nature, that
was one of the aims of the project.

Introduction. The idea of a research project versus social needs contains
the concept of a research project and its correlation to current social needs,
focusing on the role of national identity in the contemporary educational sys-
tem. Wojciech Olszewski outlines the key elements of nation theory that are
most important in the formation of national identity and intercultural relations.
The chapter is based on the author’s research and teaching experience. Matgor-
zata Abassy examines how cultural learning mechanisms are integrated with
the theme of national identity in educational programmes, analysing their im-
pact on students. Barbara Mielcarek-Krzyzanowska analyses the way in which
folklore, both in its traditional form and in its contemporary transformation,
influences the formation of national identity in music education. Matgorzata
Slawek-Czochra in her chapter focuses on the role of the celebration of state
and national holidays in shaping and strengthening national identity. Katarzy-
na Stankiewicz examines how national identity, especially Polish identity,
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is shaped in the context of multiculturalism, by analysing the challenges and
opportunities associated with this trend. Matgorzata Gruchota analyses how pa-
triotism, both emotional and active, manifests itself in the attitudes of different
social groups in Poland. Robert Zielinski presents the results of a study on the
perception of ‘Polishness criteria’ by directors, teachers and students, analysing
their impact on national identity. Ziemowit Socha examines the attitudes to-
wards national identity held by teachers and directors, oscillating between pride
and shame. Monika Popielewicz-Durakiewicz and Lukasz Dembski explore
how outstanding individuals (e.g. leaders, national heroes) influence the forma-
tion of national identity. The chapter written by Dariusz Tulowiecki focuses on
various teaching methods and tools that support school education on national
identity. Marek Zajic examines opinions on foreigners and national and ethnic
minorities, analysing their impact on national identity. Finally, the Summary
contains a conclusion of the main findings with recommendations emphasising
the importance of national identity in educational and social contexts.

It is our great pleasure and appreciation to address our thanks to all the
authors of the monograph entitled The Spectrum of national identity attitudes.
Your work, knowledge and commitment have contributed to the preparation
of a publication that raises important issues and prompts reflection on national
identity at school.
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Chapter 1.

The selected elements of nation theory
(most relevant to identity formation
and intercultural relations).

From the experience of a researcher
and university lecturer

Abstract

The content refers to selected elements of Florian Znaniecki’s theory of the nation
and national aspirations and a group of Polish researchers of the inter-war period,
classified as the ‘humanist trend’ in Polish ethnic philosophy. Its main features were
the emphasis on the consciousness factor and the conviction that a strong nation-
al identity, resulting from conscious participation in a common culture, is more
open to relations with other cultures, to mutual cultural inspirations than an identity
(e.g. ethnic) based mainly on faithful replication of traditional cultural patterns, that
mutual inspirations are a factor enriching culture and not threatening its existence, the
identity of its bearers. The author presents these assumptions in the context of his own
research and didactic experience (with Polish students, mainly of cultural anthropol-
ogy and Siberian students) and in the context of scientific international cooperation.
He concludes that the scientific, professional and personal successes of his students
and doctoral students testify to the great scientific and interpretative potential of this
trend and the rightness of including its achievements in the didactic process.

In this paper I refer primarily to Florian Znaniecki’s theory of the nation
and to the work of a group of Polish scholars from before the Second World
War who, just as he did, I classify as belonging to the humanist trend in Pol-
ish ethnic philosophy - above all Jozef Obrebski, Stanistaw Orsini-Rosen-
berg, Leon Wasilewski. (For an extensive characterisation of this trend,

' Drhab. Wojciech Olszewski, Prof. of the Nicolaus Copernicus University. Contact details:
e-mail: wojol@umk.pl
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see Wojciech Olszewski: 2007). There are several reasons for this. Florian
Znaniecki created the most complete theory in Polish science, not only of
the nation, but also of national aspirations (although the whole has not been
fully systematised, some of his views are scattered in various works and he
only hinted at some problems, which he himself emphasised). This theory is
considered by many Polish and Western researchers as still retaining a huge
and still unrecognised, despite many published analyses, interpretative po-
tential (e.g. Elzbieta Hatas: 2006; Jerzy Szacki: 1983, 1990; Wlodzimierz
Winctawski: 2006). Elzbieta Hatas, recalling that Znaniecki planned to give
his book Culural Sciences a subtitle such as An Introduction to the Future
of Sociology, concludes that it would also be relevant today (Elzbieta Hatas:
2006).

All of the above-mentioned (and a few more) had in common the study
of identity processes and accompanying phenomena such as cultural stereo-
types, acculturation and assimilation. These were pioneering studies in world
anthropology, predating the science of other countries by up to several de-
cades. As late as 1999, Aleksander Posern-Zielinski was still very critical of
Western analyses of the processes of acculturation and assimilation, excel-
lently worked out by Polish researchers of the inter-war period (Aleksander
Posern-Zielinski: 1999). Undoubtedly, one of the most important factors lead-
ing to success was the possibility of verifying theoretical findings by relating
them to the exceptionally complicated ethno-national reality of the Second
Polish Republic.

Referring in his book to the theoretical findings of Florian Znaniecki, Ja-
nusz Mucha wrote that he often finds similar views in contemporary research-
ers (from different countries) who arrived at them independently many years
after Znaniecki, without being familiar with his work (Janusz Mucha: 1996).
This observation is relevant also for identity studies. Precisely, the Second
World War brought a brutal end to this trend of Polish research. Whenever
I presented the achievements of Polish research on identity processes from
the interwar period abroad, | saw a certain surprise in the eyes of my interloc-
utors. In Poland, perhaps under the influence of, studies from the turn of the
20th and 21st centuries (some of which I have cited above) they are returning
to scientific life.

A second reason for referring to the works cited here is the lack of
relevant, such complete studies in both Polish and Western anthropology.
In Poland after 1945, theoretical studies of the nation were restricted to the
discipline of Marxism. Posern-Zielinski observed that they did not occupy an
important place in it also in the 1990s. (Aleksander Posern-Zielinski: 1995).
After 1989, when we wanted to reach out to the achievements of Western
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anthropology, we found to our surprise that there were no models for us (Pol-
ish ethnologists) there either. Western anthropology, by identifying the horrors
of war with nationalism and imperialism, and these in turn with the nation,
removed the issue of the nation from its field of research. The Ostrich method
resulted in great surprise and helplessness in the face of the problems of na-
tionhood, which manifested themselves with great force in Europe (including
Western Europe) after 1989 (Edward A., Shils: 1996). Unfortunately, no the-
ory of the nation as comprehensive as Znaniecki’s (despite lively discussions,
countless works on nation and nationalism) in Western or Polish anthropolo-
gy has appeared so far. (This is, of course, my subjective assessment).

There is also a third reason to draw on the views of Polish interwar
scholars from the humanist trend - they were all Polish patriots and at the
same time (except for one) all of them had multicultural roots. This back-
ground seems to have been as important a source of their scientific success
as the aforementioned possibility of verifying theoretical findings in the cul-
turally diverse Republic of Poland. Polish identity, shaped back in the times
of the Partitions, was their conscious choice. Their family background meant
that their patriotism could not fail to include empathy for ethnic or national
minorities, for neighbouring groups.

The latter reason seems to me to be particularly important in the con-
text of my experience in working with Polish students (ethnology - cultural
anthropology, but also - to a slightly lesser extent - history, archaeology or so-
ciology), Russian students or experiences from my visits to several European
countries and Siberia - conference discussions or field explorations. Important
because | recognise the missionary nature of anthropology as a science that
can, should, serve to shape a fairer world. Important because, after all, this
volume is devoted precisely to how to teach about identity to make the world
a better place.

After 1989, two approaches were dominant in the minds of my students.
One, let’s call it extreme, orthodox patriotic, and the other, orthodox toler-
ant and cosmopolitan, even ethnophilic (excluding completely the criticism
of cultures that are the subject of the researcher’s interest, apart from one’s
own). Both were the result of years of suppression of patriotism, of national
pride. Let me just remind that students of ethnography, back in the 1970s
when [ was in college, usually obtained a vision of history and contemporary
cultural reality such that the Polish presence in the Eastern Borderlands was
a testimony to our imperialism and oppression of the indigenous population,
and - in general - that Poles should be unilaterally ashamed and blamed for
almost everything. Added to this was the ethnography’s preferred vision of
Polish Catholicism - it was ‘proved’ that the ignorant people only thought
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they were Catholic, while in reality all Catholic festivals and all Catholic ritu-
als had their roots in paganism. One could admire other cultures and religions,
especially those that were distant, even the most cruel, one’s own culture
and religion was no longer so attractive. This was compounded after 1989
by the aforementioned current of Western anthropology, condemning the na-
tion, identifying it with nationalism (in the modern, unambiguously negative
sense) and with imperialism. The synthesis of both attitudes is continued by
some lecturers. This is evidenced, for example, by their social media posts.
One lady professor of cultural anthropology even proclaimed on this year’s
Corpus Christi holiday that the Church had stolen it from the pagan Slavs.
(The entry thankfully quickly disappeared). Students in the first group, at-
tached to Polishness and Catholicism, thus sometimes adopted xenophobic
attitudes, stemming from a sense of threat, accompanied by inquiries into
‘who is a real Pole’. The others denied everything Polish and Catholic, even
the right of Catholics to their own temples in Russia. (At the same time, they
believed that Orthodox Christians and Muslims had the right to build their
temples in Poland and even in the Vatican.) Nowadays, | see both extreme
attitudes among students, but intermediate attitudes predominate. I consider
the extreme attitudes harmful, because they limit the capacity for positive
intercultural relations. My answer is lectures for the first year, but also com-
missioned students to study a selected identity process. I encourage these to
be studies of their own or their family’s identity. Students have the right to
disagree with me, even to argue. After all, the aim is not to unify views, but to
inspire them to further independent reflection.

So what elements of cultural theory do I highlight in my lectures to
my students, but also in my discussions with colleagues and students from
abroad? Above all, that identity is an ongoing process, that its change is the
right of every individual and cannot be treated as a ‘betrayal’, that it is one’s
own sense of identity that determines which cultural or social group one be-
longs to (provided, of course, that this group also accepts this). And that cul-
ture is a dynamic entity and that cultural formations such as a tribe, an ethnic
group or a nation can arise from a complex ethnic substrate. These three ob-
servations were obvious to all the scholars I included in the above-mentioned
‘humanist trend’, the basis for its distinction, so [ will not refer here to specific
publications (I would have to list them all, some of which I will cite below).
What is more important is to learn from them that it is completely pointless
to search someone’s roots in order to determine whether they are Polish, Ger-
man, Jewish or something else. In the same way as lamenting that replacing
one cultural pattern with another means weakening or even losing a group’s
identity.
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The construction of identity is important for the formation of relations
with other groups. Florian Znaniecki, Jozef Obrebski, Leon Wasilewski,
Stanistaw Orsini-Rosenberg emphasised that an ethnic group is a rather not
registered cultural formation, lacking a common organisation, institutions
conducting an active cultural policy, undertaking conscious, purposeful ac-
tions in order to develop one’s own culture, to realise cultural ambitions. Be-
longing to a group understood in this way is determined by a sense of famil-
iarity and similarity to an ideal cultural pattern. The boundaries of the group
are where the cultural competence of its members ends. Further away (not
necessarily territorially) the foreign world begins. From this characteristic of
ethnic groups stems their conservatism, since a change in the ideal cultural
pattern is perceived as a threat to the hitherto status quo (Florian Znaniecki:
1935; Jozef Obrebski: 1936a; 1936b; Leon Wasilewski: 1929; Stanistaw Ors-
ini-Rosenberg: 1930a; 1930b; 1933).

A nation is a cultural formation organised on the basis of the leadership
principle. Belonging to a nation, however, does not require - as in the case
of an ethnic group - similarity to an ideal cultural pattern. It is determined
by a conscious desire to participate in a common culture, to maintain and
develop it. Conscious and, of course, accepted by those around them. Ethics
and national history, literature, pedagogical systems are important binders.
Social opinion gives its leaders, national authorities ‘positive sanctions’
(to use Znaniecki’s terminology) when it recognises that they are acting in
the nation’s interest, and fights them when, in its view, they misappropri-
ate that interest. The nation also seeks to subjugate other institutions with
which it has most of its members in common: the state, the school, the mil-
itary, the church. Thanks to the institutions of cultural leaders ‘implying its
development’, a nation can, without compromising its own identity, allow
even considerable cultural diversity among its members, its institutions, be
inspired by the cultures of others, creatively assimilating their elements,
and willingly take advantage of this. An excellent example of this is the
Polish nation, built on a multicultural substrate, its culture and language,
in which we can easily find inspiration from the cultures and languages
of all neighbouring groups, settler groups invited to the Republic, prison-
er-of-war groups settled in the Republic, and even countries with which the
Republic was at war. The nation is also interested in promoting its culture,
its values to others, not necessarily assimilation. Znaniecki called such an
attitude constructive expansion, emphasising that it is always accompanied
by mutual cultural inspiration, enriching both cultures. This openness gives
the nation an assimilationist advantage (we are, of course, talking about vol-
untary assimilation) when confronted with a group with an ethnic identity,
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defending only the cultural status quo Florian (Znaniecki: 1935; William
Thomas, Florian Znaniecki: 1967). In Sociology of the Struggle for Pomer-
ania (1935), Florian Znaniecki carries out a capital analysis of assimilation
and dissimilation processes in the Polish eastern and western borderlands.
I will not, for lack of space, summarise it here. It leads to two conclusions.
The first is that the replacement of constructive cultural expansion by de-
structive expansion, aiming at the forcible elimination of someone else’s
values, at forcible assimilation, always ends (sooner or later) in the defeat
of the cultural aggressor. (The defeat of the kulturkampf is a characteristic,
but not the only one of the examples discussed). This view was shared and
strongly emphasised by all representatives of the trend outlined in this paper
(Florian Znaniecki: 1935; cf. especially: Leon Wasilewski: 1929).

Of course, theoretical studies spoke of certain ideal states. Cultural re-
ality always resists to all attempts of classification. The identity construction
of contemporary ethnic groups in Europe is also different. Usually, we could
classify it somewhere between the identity defined by interwar scholars as
ethnic and the one classified as national. An observation which is still cur-
rent - and which I pass on to my students - is that a strong national identity
entails openness to other cultures, whereas a weak one, based on faithful,
conservative copying of existing patterns for fear of disintegration, is closed
to creative contact with neighbours. I would also like to add an important
observation here, that even the representatives of a large nation with a strong,
expansive culture, when faced with a sense, even if only subjectively, of its
threat or weakening, often adopt an attitude characteristic of representatives
of endangered ethnic groups, aversive to strangers. I illustrate this to Polish
students with, among other things, the attitudes of the French society and state
towards minorities and neighbouring nations of the last few decades (before
2015), or the attitudes of Poles towards Russians. I have repeatedly explained
to colleagues at Siberian universities and students there why, in the accounts
of Polish exiles, their women must have been ugly, their science, music and
theatre worthless, their customs primitive, why such a view prevailed until
1989 and beyond, why Polish ethnologists write a book about Siberia after
a two-week stay there, although they do not cite, because they do not know,
any works by local researchers. My explanation always had been reduced to
one statement: ‘You were enemies, occupiers, a threat to our identity. The
negative stereotype was a form of defence, it prevented us from getting too
close. Now we are free and we are no longer afraid of you, now your women,
music, theatre can be beautiful, we can speak Russian with you on the Polish
street, and I can cooperate with you’. The attitude of some Polish ethnolo-
gists is still a remnant of previous times, when contempt for you was a form
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of defence of our identity.” (We are speaking here, of course, of contacts from
before Russia’s invasion of Ukraine, finally broken off after 24 February
2022).

Another up-to-date, and very important, conclusion is the observation
that successes in promoting one’s own culture to others, assimilation success-
es, do not mean the encounter of a ‘superior’ culture with a ‘inferior’ one, but
are related to the current construction, the strength of identity, the expansive
or exclusive forces of the contacting groups. And let me emphasise this again:
always - even in the encounter between a large and strong group and a small
and weak one - both inspire each other (although to different degrees).

The characteristics of a nation listed here, as seen by the researchers
cited above, led Znaniecki, one of the first dreamers of a future united Europe
(he perceived it as a community of mutually inspiring nations with a strong
identity), to formulate an opinion as early as 1921, which is worth quoting
here, even though I quoted it earlier in another publication: ‘for every nation,
the existence of other nations equally civilised and equally specific as itself
is (...) a necessary condition for the permanence and vitality of its cultural
progress. This fact that modern Western civilisation (...) is a combination of
numerous disparate national groups, developing more or less co-ordinately
and fertilising each other, is a warranty that it will not die of exhaustion. (...)
The true interest of a nation lies, therefore, not in hindering but in helping oth-
er nationalities to develop their own civilisations freely’ (Florian Znaniecki:
1921, 59). I would add at this point that all scholars from the humanist current
believed that it was in the interest of the nation-state to provide conditions for
minorities to satisfy their cultural aspirations to the maximum extent possible,
so that they would want to claim this state as their own. ‘Maximally possible’
here meant ‘not threatening state security’ (Wojciech Olszewski: 2007).

Florian Znaniecki strongly emphasised that the nation and the state (even
the nation-state) are two different formations. The first is based on conscious,
voluntary participation in a common culture, on moral obligation. The second
is a territorial formation, based on legal compulsion. Both are in competition
with each other, even if they have a majority of common members. Since
for moral duty, voluntarily assumed, a person is able to do much more than
for legal duty, Znaniecki believed (using, of course, relevant examples) that
usually a nation is superior to its state. He saw Hitler’s Germany as an ex-
ception. Anticipating, their triggering of the Second World War, he predicted
that they would be defeated by the united democracies of the West, allowing
the German nation to free itself from the supremacy of its state, to regain its
potential for creative expansion and to take one of the leading places in the
future unified Europe (Florian Znaniecki: 1935). He could not have known
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that, after the Second War, a significant part of the continent would be cov-
ered by so-called ‘people’s democracy’ states, with a definite advantage over
their nations, even anti-national. These nations, however, not only survived,
but regained the upper hand over their states after 1989, which admits that
Znaniecki was right.

I use the example of Russia to illustrate the issue of the relationship and
differences between nation and state to my students. For the vast majority,
I have met, of the inhabitants of this country, regardless of ethnic or national
identity, state identity definitely comes first. Most of them are also convinced
that this is also how they are ‘naturally’ perceived externally (as represen-
tatives of the Russian state). Between 2012 and 2016, on several occasions,
as part of my cooperation with Siberian universities, I brought the students
there (along with myself) to Darlowo - a city where almost every resident
has suffered from the Russians (Soviet Army) or is a descendant of someone
who has suffered cruel persecution from that side. I explained to them that in
Poland, including among the Siberians and other victims of the Soviet Union,
the distinction between state and nation is a given (cf. Michal Antonowicz et
al. (eds.): 2016). I saw the fear in their eyes when I had the residents ques-
tioned about the end of the war and the immediate post-war years. I also saw
the shock when it turned out that all the residents of Dartowo had treated them
with extreme kindness. The former deportees - to show this kindness - even
tried to speak Russian. For they distinguished (as they clearly declared) be-
tween the Russian people and the Russian (Soviet) state. For my students, this
was an excellent illustration of the earlier, theoretical lectures.

And two more examples, out of many discussed with my students, that
provide material for discussion on the relationship between state and nation.
After my lecture at Tomsk State University on the reception in contemporary
Poland of the results of Polish ethnological research in Siberia prior to 1918,
I was approached by several Russian colleagues (all with degrees). They were
surprised that I was talking about Polish researchers, since they lived in the
belief that they were Russians until my speech. For this is the message in the
scientific Russian literature. Polish national identity turned out to be some-
thing completely irrelevant to Russian science when juxtaposed with the im-
posed Russian citizenship.

In the People’s Republic of Poland, the Gypsies believed that they were
victims of a national conflict. They had the right to perceive their situation
in this way, as the persecution (actions of the militia, orders of the authori-
ties at various levels and even laws) involved the entire group. The analysis
of, largely secret, official and militia materials from the 1970s and 1980s,
from Poznan and Torun, led me to significantly correct this thesis. The mutual
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cultural distance between Poles and Gypsies and the conflicts arising from
this are an undeniable fact. Similarly, the fact that the militiamen here were
no different in their individual attitudes from the Poles in general. However,
the gypsies fell victim to persecution not by the nation, but by the Polish state,
and not as an ethnic minority (or at least not to the main extent), but primarily
as a group escaping with great effectiveness from the control of the totalitari-
an state (Wojciech Olszewski: 2011). (Here it is worth adding that Znaniecki
in the 1930s also assessed the German-Polish conflict of the last decades as
a clash between the German state and the Polish nation, and not as a conflict
between two nations; Florian Znaniecki: 1935).

The three, different examples cited here, chosen from many possible ex-
amples, show that the question of sensitisation to the - sometimes very fine
- differences between the nation (what is national) and the nation-state (and
what is state) is important for the proper preparation of young ethnologists
- cultural anthropologists for the proper interpretation of cultural reality and
intercultural relations, thus - also for their active formation.

I have referred here to the basic elements of the theory of the nation dis-
cussed with beginning students, those with which I begin my didactic deliv-
ery. This is followed by the discussion of no less important problems such as
buffer groups, ethnic mimicry, acculturation and assimilation or the problem
of ‘foreignness’, which is fashionable in anthropology.

The term ‘buffer group’ was introduced by Jozef Obrebski to describe
a group whose identity is, or has already been, decomposed and which there-
fore applies for assimilation into one or more other cultural groups, which, in
its opinion, have a ‘higher culture’, but is rejected, thus aggravating the iden-
tity crisis, especially since there is no return to the old cultural patterns. This
phenomenon is often accompanied by ethnic mimicry - impersonation, an out-
ward resemblance to members of a group deemed superior (Jozef Obrgbski:
1936a; 1936b). Obrebski introduced the term buffer group to describe the
Poleszuks. He did so after lengthy, in-depth field research. He saw in their
fragmented identity, in their cultural frustration, a serious danger. He believed
that such a group was unpredictable in its relations with others, because it
was susceptible to manipulation. In order to make students aware of the im-
portance of the problem of the existence of buffer groups (and the associat-
ed dangers), I discuss it using examples from post-war Europe: the French
(Algerian?) Pieds Noirs and Harki (cf. Matgorzata Sokotowska: 2006), the
Russian Germans (e.g. Joanna Ksigzek: 2004) or, known to me also from my
own research, the case of the so-called Russians in the Baltic States. At this
point, I will share information about a case of ethnic mimicry, not yet record-
ed, it seems, in scientific publications. In 2011, I was awarded information
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by a Polish-German ethnologist about the phenomenon of some Berlin school-
children ‘impersonating’ the Turks (in dress, behaviour, etc.). (Unfortunately,
the promised article on this phenomenon, was not written for non-scientific
reasons). | also discuss this case with students. This is because it perfectly
demonstrates that cultural identity is not uniform throughout society (nation,
ethnic group) and that even in a nation as culturally strong as Germany there
can be a group experiencing an identification crisis.

I have already mentioned the phenomenon of assimilation, obvious in
intercultural relations, the essence of which is the adoption of another group’s
identity by the assimilating group. I always caution students not to equate it
with acculturation, i.e. the adoption (for various reasons) of the patterns of
another group, but without changing the identity. I discuss this issue with
first-year students using the example of the encounter between expatriates
from the Vilnius region and local Poles in Pomerania after the Second World
War. Both, defending themselves effectively against assimilation, adopted
many elements of the aggressor’s culture (customs, values, language). This
encounter, as a result of the failure to distinguish between assimilation and
acculturation, bore all the features of a, at times turbulent and violent, ethnic
conflict (although it was never described as such). For the Pomeranians, the
expatriates from the east were Russians; for the latter, the Pomeranian Poles
were Germans. (The authorities of the time were by no means interested in
resolving the conflict). I myself come from a double borderland family: from
Pomerania and Vilnius. So I don’t need to refer to literature here, because
throughout my childhood and even later, I was at the centre of this clash of
cultures. It is therefore doubly important to me that my students do not repro-
duce such errors either in their academic analyses or in their attitudes to life
(cf. also Jarostaw Krasnodebski: 2019).

The last of the fundamental issues concerning identity and intercultural
relations discussed with the first-year students is the question of ‘familiari-
ty’ and ‘strangeness’. It would seem that, at least after Znaniecki’s Studies
on the Antagonism to Strangers (Florian Znaniecki: 1930), talking about the
self-stranger opposition as regulating intercultural relations, surveying which
nationalities we like and which we don’t, teaching that foreignness is a simple
function of otherness should no longer take place. For no one is a strang-
er to anyone or their own once and for all. The qualification of someone as
a stranger occurs when the dominant plane of contact is accompanied by
a conflict of values (real or only imagined). Depending on the circumstances
of the contact, the same person, the same group, can be qualified once as one’s
own and once as a stranger, which of course translates into mutual relations.
(At the same time, individual people or groups can be qualified as familiar
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or alien with different frequency). Surveys which ask who (which nation-
alities) someone likes (more or less) do not make scientific sense, because
nobody has a ranked list of nations or ethnic groups. When asked, he or she
responds according to his or her current contact with them or how he or she
imagines such contact (which does not mean that with actual contact with
a representative of a given nation, his or her assessment would be the same).
At the end of the 1970s and the beginning of the 1980s, I took part in such
studies, and I also conducted similar ones for my master’s thesis. Their non-
sense is brilliantly illustrated by the story of my female colleagues, who asked
a Podlasie farmer to rank, according to liking, a list of ten nationalities pre-
sented to him. In response they heard: ‘I had a Russian woman, I had a Belo-
russian woman, I had a German woman. I did not have a Hungarian, so I will
not comment. A few years after defending my master’s thesis, | was mature
enough to throw all my material from such research into the bin.

Discussions of familiarity and alienation in anthropological literature are
often accompanied by the concept of the stereotype. A stereotype, it is not
clear why, usually identified with something bad and treated as some kind of
autonomous entity. There are even studies on the ‘nature of the stereotype’
and ways to combat the bad stereotype of the stranger by promoting an idyllic
image of their culture. For researchers from the current I am referring to here,
it was already obvious ninety years ago that stereotypes are not erroneous
judgements, resulting from ignorance, but a form of deliberate shaping of
the range of acceptable forms of contact with another group; they are also
positive (e.g. Florian Znaniecki: 1930; Jozef Obrebski: 1936b). If, for some
reason, we assume that the stereotype of the other group does not correspond
to our aims, it is not enough, and will not even be effective, to present the
opposite image. We need to start by recognising the values that underlie our
relationship with the group in question. I conducted research in the last cen-
tury among people who were frightened as children by the idea that gypsies
kidnap children and among those who were frightened by the same thing for
their descendants. Nobody believed it. The stereotype had a transparent prac-
tical function. It prevented children from taking too much uncontrolled inter-
est (while their parents were busy working hard) in colourful gypsies, who
were the negation of all our values, linked to the work ethos, aesthetics and
a few others. It thus prevented demoralisation. The stereotype died a natural
death, not because there was a de-blaming information campaign, but because
it is no longer needed for anything. (I have already mentioned above the role
of the negative stereotype of Russians).

I have presented those elements of the theory of the nation which, as in
my opinion the most relevant for the formation of the identity of the young
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(not only) anthropologist and his ability to relate to other cultures, to under-
stand them, I analyse with first-year students. I do not hold them accountable
for their perception of my message. I encourage them to check the validity of
what I say, of what established authorities write, to look for weaknesses. For
the formation of their own individual, professional, cultural identity cannot
be the result of simple trust in the lecturer, at most of an independent search
motivated by him. Those who decide to do so, in cooperation with me, deepen
the issues of identity, nationality during the following years of study.

One may ask what the effects of my work, thus approached, are. After
all, as a teacher, [ am just a simple amateur. It would be most effective for me
to write, truthfully, that all six of the PhDs I have promoted testify to an ex-
cellent understanding of identity issues and empathy for other cultures among
my former students. (Their authors have successfully conducted research on
four continents). I could write about the many graduates with whom I am in
touch, who are excellent at resolving problems with their own identities and
their relationships with others (which are related to each other) whether in
Poland or abroad. I will conclude, however, with the story of a student who,
a research I ordered in his first year at university, entitled: ‘“Why my father
was a German?’. When he presented the results to the class, he expressed his
thanks to me, because - as he said - thanks to this research he had regained,
after many years, his German brother, and he had himself become a fully con-
scious Pole. For just this one case, it was worth including the issue of national
identity in the teaching process. (This student later summarised his research
in a mature article: Rafal Iwanski: 2003).
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Chapter 2.

The mechanisms of cultural learning
and the issue of national identity
in education programmes

Abstract

National identity as an element of the educational process is constantly developing
with both the transforming socio-political context and the increasing dynamics of
the globalisation process. Research conducted on the issue as part of the project:
‘National identity in the process of school education’ showed a high correlation be-
tween guidelines from official documents and implemented activities in schools.
At the same time, the analysis of their results has uncovered problem areas and gaps
due to which the work of teaching national identity can be unsatisfactory. This article
aims to identify gaps and propose research models to support the transformation of
theoretical guidelines and didactic methods. Analyses of the source materials were
conducted based on the theoretical foundation of linguistic anthropology and sys-
tems theory. Two main problems were defined: unclear semantics of the key words
constituting the content of the core curriculum in the topic of national identity and
lack of awareness of the hierarchy and interdependence of the elements involved in
the educational process. Recommendations include the implementation of a systemic
approach to support teachers, students, parents, school directors, education experts
and policy makers in recognising the wide network of interdependencies and sup-
plementing both school curricula and staff with subjects and specialists dealing with
language as a carrier of cultural content.
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1. Introduction: aims, premises, research
hypotheses, theoretical foundation

The question ‘Who am I?” accompanies humans both socially (Tadeusz Palec-
zny: 2008; Elzbieta Smolarkiewicz and Jacek Kubera (eds.): 2017; Dorota
Czakon and Mirostaw Boruta (eds.): 2012; Cf. Robert Zielinski, Ziemowit
Socha and Dariusz Tutowiecki: 2024) and ontologically (Leon Dyczewski:
2015, 9-27; Krystyna Najder-Stefaniak, Yuriy Plyska: 2010; Robert Szwed:
1999, 145-164; Hans Mol: 1978; Ralph Linton: 1975; Gabriel Marcel: 1984;
Maltgorzata Gruchota: 2017). In the former aspect, it becomes a tool for de-
fining and shaping community bonds with members of the family, lineage,
clan, peer group, professional group, ethos, nation, etc. (Irena Borowik: 2011,
13-26; Philip Gleason: 1983, 910-931). At the same time, it is linked to cul-
ture as a set of shared perceptions of reality that are derived from mentality
and ethnogenesis. Already this cursory enumeration of the dimensions of de-
fining belonging indicates the complexity and dynamism of the phenomenon.
All recognitions are partial and incomplete. They do not provide the searching
individual with the final satisfaction contained in the implicit or explicit con-
viction that his or her identity has been defined. Even if such an impression
does arise, it is ephemeral in nature. This is because the question ‘Who am [?’
conceals another question that demands an answer: ‘Why am I here?’, ‘What
am I doing here?’, ‘What is the meaning of my life?’, “What will remain after
my death?’ Thus, it is existential in nature - it directs the notice, both of the
searching individual and the researcher, towards the ontological dimension.
Human life is limited in time and space, and this makes an answer to the
question ‘Who am [?’ that takes into account only the individual perspective
ultimately unsatisfactory. It is only by integrating it into a broader context -
that of the community - that the temporal limitation of individual existence
can be overcome. On the other hand, the intensity of the search, the multiplic-
ity of definitions of the concept of ‘identity’ - also by supplementing it with
adjectives such as ‘national’, ‘cultural’, ‘gender’, ‘religious’, etc. complicates
the process and distances it from a clear answer rather than bringing it closer.
‘National identity’ would situate itself in a space born of a shared set of values
between an individual and a group called a nation. It would thus be a space
for negotiating the interests of a ‘nation’ drawing on the individual potentials
of its members and of an individual wishing to give meaning to its existence
by leaving a legacy of a larger and, most importantly, more sustainable whole
over time.

The purpose of the considerations in this article is to propose a research
model that will become a tool to structure the process of posing questions
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about identity both when constructing syllabuses for school subjects and
when conducting research. The rationale for constructing the model became
a series of preliminary observations. Firstly, it was noted that ‘identity’ is
more of a relationship than a fact. “Who am [?’ reveals one or more of its
infinite number of dimensions in the contact of at least two subjects, remain-
ing in relation not only to each other, but also to the current situation and to
the baggage of memory. This means that the educational process should take
into account systemic approaches, in which the system is the set of elements
and the relations between them, while the final result is the outcome of the
synergy, expressed in the laconic phrase: ‘The whole is more than the sum of
the parts’. The question “Who am 1?” would implicitly include the elaboration:
*...in this group of people and in these circumstances’. Secondly, it has been
observed that the more general the definition, the lower the possibilities of
using it in research, as a theoretical tool. The lack of precision of the concepts
‘nation’, ‘identity’ requires, in the first instance, a narrowing of the research
area and the selection of the elements studied, in the full knowledge that the
clarity of the research results will entail a limited range of applicability of
the results. Thirdly, it has been observed that the concretisation of concepts
by relating them to the experience of the pupils/students and the phenomena
they are familiar with leads to a deep understanding of the purposefulness
of actions in a given community and historical time. It links directly to the
questions ‘Where do I come from?” and ‘Where am [ going?’ and allows to
associate social experiences with existential search. Finally, fourthly, the ex-
istence of cultural determinants influencing perceptions of identity was ob-
served. Cultural determinants were identified through words, in line with the
idea that culture is a special kind of language, containing key words that allow
describing and modelling reality. Narratives of all kinds are attempts, on the
one hand, to express identity and, on the other, to construct it in real time,
when the narrative is created and its author tells his or her story.

The starting point for constructing a research model for the issue of the
place of national identity in school education programmes is culture under-
stood as language - a set of key concepts together with their semantics (John
Austin: 1975, Edward Sapir: 1951, Anna Wierzbicka: 1997). The systemic
approach assumes in the first place - an arbitrary selection of elements, then
- the identification of those relations between them that will be subject to an
in-depth examination, the next step is the emergence of patterns and rules in-
fluencing the transformation. The results of the research will allow the identi-
fication of fixed elements, supporting the processes of answering the question
‘Who am I’, and variable elements. The latter are influenced by the environ-
ment, ranging from media narratives to the international situation. The linking
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of the social dimension of national identity with the existential dimension of
the individual prompts the construction of syllabuses for school subjects and
educational activities in such a way as to reinforce long-lasting elements that
are resistant to the challenges of globalisation and socio-political turbulence.

2. Source material - characteristics
and content analysis

The exemplification material of the theoretical propositions is provided by the
research reports of the project ‘National identity in the process of school edu-
cation’ (Robert Zielinski, cooperation: Ziemowit Socha, Dariusz Tulowiecki:
2023; Jakub Koper and Robert Zielinski: 2024, Marek Zajic: 2024a, Marek
Zajic: 2024Db). In the process of content analysis, we focused our attention
on those aspects that relate to issues of education as a system of concepts,
encoded and re-coded in the process of knowledge transmission. Guided by
the age and position of the respondents in the education system, the discus-
sion begins with the quantitative empirical research report: ‘National identity
of pupils in classes I-1II of primary schools’ (Jakub Koper, Rober Zielinski:
2024). The starting point for the research was a slogan phrase, referring to
well-known phrases from the ‘Catechism of a Polish child’ by Wtadystaw
Betza (Wiadystaw Belza, 2022). Awareness of national belonging was tested
in six aspects: associations with Poland and Polishness - ‘Who are you?’,
knowledge of the national emblem and flag - ‘What is your symbol?’, the
content of the anthem and appropriate behaviour when singing it - ‘In what
country?’, celebrating important anniversaries referring to history - ‘With
what has been won? - With blood and scars’, understanding /feeling belong-
ing to a community called homeland - *What is this land? - My homeland’,
and knowledge of the region - expressed in the words *Where do you live?
- Among my neighbours’. (Jakub Koper, Rober Zielinski: 2024, 3). Due to the
lack of developed abstract thinking skills in children of this age, the research
was based on images, either presented graphically or induced by symbols:
a white eagle, a red and white flag, associations of feelings with colours. This
type of thinking is linked to the so-called semantic type of cultural coding,
whose characteristic feature is the identification of the individual with a larger
whole (Cf. Yuri Lotman: 2000, 400-417). In the educational process, content
is acquired by imitating the attitudes of adults: teachers, parents and other
close people. By recognising the symbol of the white eagle or the black-and-
white flag, children affirmed their identity, in line with Ricoeur’s assumption
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that ‘In the reading of symbols a connection is made between each of us and
ourselves’ (Anna Walczak: 2011, 95). State symbols and the commemoration
of historical events in the form of national holidays seem to foster the concre-
tisation of national identity. Abstract concepts such as homeland or patriotism,
on the other hand, bring a multiplicity of answers, while pointing to poten-
tial difficulties in educating in these areas. The early school period deserves
special notice, as it is then that the matrix - the reference point for content
assimilated later - is formed. The clarity of the basic concepts of ‘homeland’,
‘nation’, ‘patriotism’ (love of the homeland) by linking them to the history of
the family and the region in the early stages of education will condition the
effectiveness of educational programmes for young people and young adults.

The second report, entitled ‘National identity in the opinion of students
of the last classes of primary and secondary schools’ (Marek Zajic: 2024),
raises questions aimed at defining key concepts, including what it means to be
Polish, how to situate one’s own national identity on the scale of ‘familiarity’
and ‘foreignness’, and manifestations of patriotism and involvement in cele-
brating the memory of historical events. A correlation is observed between the
occurrence of a fact, such as residing in Poland, and a cultural factor, such as
adherence to customs or proficiency in the language. The r-Pearson correla-
tion demonstrated statistically significant correlations between self-identifi-
cation as Polish and all analysed characteristics, suggesting that these factors
are interrelated. All correlations were positive. The strongest correlation was
observed in the case of knowledge of the Polish anthem, observance of Pol-
ish customs, knowledge of Polish literature and art, and use of the Polish
language (Marek Zajic: 2024, 16). The qualities identified by respondents
as characteristic of Poles were of a declarative nature, without reference to
specific situations or examples. Therefore, in this instance, national identity is
derived from professed values and is constructed for the specific purpose of
the survey. This observation can be expressed as a generalisation: identity is
constituted by a fixed set of values, while its manifestation is context-depen-
dent. The respondents were not required to define specific concepts, nor were
they provided with definitions of these concepts. It was assumed that all re-
spondents were aware of the meanings of terms such as “patriotism” and “tol-
erance”. The report states the following: A synthesis of the values espoused
in the general education core curriculum for primary school was conducted,
and students were then tasked with identifying three pivotal aspects that they
deemed essential. Tolerance was the most highly rated of the selected attri-
butes, with 58.4% of respondents indicating a positive assessment. Over half
of the respondents indicated a desire to engage in collaborative endeavours.
Patriotism was indicated by just under half of the respondents (49%), while
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two in five focused on respect for tradition. “A specific triad of values can be
observed, where tolerance and cooperation play a dominant role, while issues
of patriotism and general respect for tradition have a supporting function”
(Marek Zajic, 2024, p. 27). This issue will be addressed in subsequent sec-
tions of this article, wherein the importance of clarifying terminology will be
demonstrated. It is erroneous to assume that tolerance equates to friendliness.
Rather, it is a state of indifference, situated in proximity to the concept of the
‘stranger’ on the scale of emotional proximity. The prevalence of the term
“tolerance” may be a contributing factor to its selection as a primary value by
younger individuals. However, a closer examination of the term’s denotation
and connotation reveals its ambivalent nature. “Tolerance” implies a discrep-
ancy between evaluation and action. Despite our negative evaluation of a giv-
en phenomenon, we may nevertheless commit ourselves to refraining from
action or, at most, to acting with restraint (Jacek Holowka, 1995, p. 7). In re-
gard to the concept of patriotism, the authors of the survey presented a series
of questions designed to elucidate the ways in which young people concep-
tualise this notion. Of the various meanings ascribed to the term “patriotism’,
the majority of respondents (79.6%) asserted that it entails a sense of affection
for one’s homeland. Furthermore, at least three-quarters of respondents iden-
tified patriotism with displaying respect for the national emblem, flag, and
anthem (78.8%), upholding Polish traditions (76.2%), and commemorating
national heroes (75.2%). Conversely, less than half of the students surveyed
indicated that they believe patriotism entails demonstrating respect for state
authorities and providing religious guidance to children within the family.
Specifically, 49.6% and 46.7% of the respondents, respectively, indicated that
they view these aspects as essential components of patriotism (Marek Zajic,
2024, p. 59). Attempts to define patriotism may prompt the definition of other
concepts pertinent to the process of education concerning national identity.
It is noteworthy that respondents appear to differentiate between patriotism as
a form of service to the nation and patriotism as a demonstration of respect
for the political structure of the state and its democratically elected represen-
tatives. In view of the statements concerning the significance of ‘civil liber-
ties’, the discrepancy in attitudes towards ‘nation’ and ‘state’ merits further
investigation.

The aforementioned conclusions of the analysis are juxtaposed with the
contents of the core curricula (Robert Zielinski, Ziemowit Socha, and Dari-
usz Tutowiecki: 2023, 63-93). Curricula are defined as being derived from
laws and official regulations that govern the objectives of education. These
objectives are set out in the following way: ‘Education and upbringing serve
to develop in young people a sense of responsibility, love of the homeland
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and respect for the Polish cultural heritage, while at the same time being open
to the values of European and world cultures’. It is the duty of the school to
provide each student with the conditions necessary for their development,
and to prepare them to fulfil their family and civic duties based on the prin-
ciples of solidarity, democracy, tolerance, justice and freedom (OJ. pos. 425
1991,0J. 2017 pos. 59: 1). In light of the lack of precision inherent to these
concepts, it would be prudent to take the following concepts, namely ‘love
of the homeland’, ‘respect for heritage’, ‘solidarity’, ‘democracy’, ‘identity’,
and ‘justice’, as a starting point for further clarification. It is evident from this
brief passage that the question of the boundaries or demarcation between the
concepts of ‘native’ and ‘foreign’ is raised. This is expressed in the recom-
mendation to respect the Polish cultural heritage while opening up to other
cultures. Moreover, actions may be either conscious or unconscious manifes-
tations of deeply rooted values. Without investigating the underlying causes
and motives that drive attitudes and actions, any interpretation may prove to
be erroneous. Moreover, the comprehensive and precise nature of the antic-
ipated educational outcomes directs the attention of the problem researcher
to the practical organisation of the educational process, ensuring that the ac-
quired knowledge of the student can be effectively verified. Once more, ques-
tions emerge concerning the distinction between acquired information, which
can be evaluated through examination questions, tests, and quizzes, and its
internalisation. The domain of emotions, such as the love of one’s homeland
and the sense of freedom, is another area that requires further investigation.
It is acknowledged that the report makes reference to the guidelines of the
latest core curriculum, which indicate attempts to activate the emotional
sphere of the student. This is exemplified by the set of topics for Class IV,
which are intended to engage with the emotional sphere in addition to other
areas. It is of significant importance to consider the role of historical aware-
ness in shaping attitudes and influencing civic and patriotic actions. Robert
Zielinski, Ziemowit Socha and Dariusz Tutowiecki (2024, p. 76) posit that
a pupil leaving primary school will be aware that it is impossible to build
a future without historical memory, which is rooted in the past. However, atti-
tudes are still referred to, rather than their motivations. It should be noted that
these are linked to emotions and serve as the motivating force behind actions.
The conjunction of values and emotions constitutes authenticity. In the ab-
sence of such knowledge, it is not possible for the researcher to ascertain
whether they are dealing with an authentic attitude or a mimetic one. In the
initial stages of teaching, mimicry is a typical phenomenon. Nevertheless, at
subsequent stages of education, a pupil’s involvement in rituals such as the
celebration of national holidays may be a consequence of mimicry, a means
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of directing emotions such as frustration or aggression, or it may evolve into
an instrument for the deliberate expression of patriotism, or love for one’s
homeland.

It is therefore evident that the role of educators extends beyond the mere
transmission and evaluation of knowledge. They are also tasked with foster-
ing a sense of patriotism and national pride among their students. Such an at-
titude is more closely aligned with personal disposition than with pedagogical
competence or the capacity to impart knowledge. The comprehension of con-
cepts, the capacity to connect them to tangible actions, and the consciousness
of one’s intrinsic motivation represent the nexus where the collective and the
personal converge. An illustrative example of the discrepancy between as-
sumptions and purpose is provided by the passage concerning the teaching of
history in schools, as cited by the authors of the report: In secondary school,
the core curriculum is given particular emphasis. It is argued that the subject
fulfils important objectives and enables students to strengthen their sense of
love for their homeland. This is achieved through respect for and attachment
to the traditions and history of their nation and its achievements, culture and
native language. In addition, it forms bonds with the home country, fosters
civic awareness, and encourages respect and responsibility for one’s own
country. It also serves to consolidate a sense of national dignity and pride.
The fostering of a sense of respect for other people and the achievements of
other nations and countries, respect for the national heritage, the development
of a sense of care for historical monuments and relics, the arousal of interest
in one’s own past, the past of one’s family and local and regional history are
all fundamental aspects of the programme of general education, as elucidated
in the accompanying commentary. The secondary school curriculum is de-
signed to: In the field of history, the year 2017 saw: (11; Cf. Robert Zielinski,
Ziemowit Socha, and Dariusz Tutowiecki: 2024, 75-76).

The theme of teachers’ attitudes and the relevance of personal views to
the educational process in the area of national identity is made apparent in re-
ports that examine the attitudes of teachers and school directors (Marek Zajic:
2024a; Ziemowit Socha: 2024). The implementation of the core curriculum
guidelines may manifest as a perfunctory fulfilment of a duty or as a personal
commitment that extends well beyond the elements a teacher is obliged to
account for in order to demonstrate that the subject curriculum has been met.

In examining the attitudes of the teachers outlined in the report, it is
pertinent to consider the role of external influences in shaping the structural
framework. National identity is a value-based phenomenon that is manifested
in cultural and linguistic practices. The transmission of knowledge occurs
through the content of subjects such as Polish and history, music, and social
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studies. The core curriculum does not emphasise the importance of struc-
ture, which, in our opinion, results in a lack of respect for state structures.
The greater the emotional intensity of the terms “freedom,” “democracy,” and
“patriotism,” the more essential it becomes to provide a conceptual frame-
work for their interpretation. The respect for authority and the establishment
of hierarchies, although a less popular trend in the contemporary era, is of
significant importance for the maintenance of coherence within the diverse
contents that constitute national identity, thus forming a stable foundation.
The issue is clearly recognised by educators, who are in daily contact with
their pupils and are therefore well placed to identify the resources they them-
selves require in order to provide effective patriotic education.

3. Education systems and cultural learning
mechanisms

Since their inception, educational systems have been inextricably linked to
the cultural norms, core values and objectives that define their distinctive
character. They have evolved in conjunction with the culture, while being
employed by those in positions of power as instruments to attain political
objectives. An examination of the interdependence between culture, as a set
of long-established paradigms, and education systems, as a tool of influence,
reveals their intrinsic interdependence. Culture serves an intrinsic function of
ordering human experience across decades and centuries, thereby providing
a sense of continuity at both the individual and national levels. By examining
the mechanisms of knowledge transmission in relation to cultural paradigms,
it is possible to develop more effective methods of educating individuals in
the context of values and behaviours that are aligned with the widely un-
derstood concept of national identity. The contemporary education system is
shaped by a complex structure of elites. This represents the culmination of an
ongoing discourse between representatives of the political and educational
spheres. Given the direct contact with young people, it would be beneficial
to place greater emphasis on the role of the elite group comprising teachers
and school directors. The implementation of the Ministry’s guidelines results
in the imprinting of attitudes on the content being conveyed. This conclusion
is corroborated by the findings of the survey, which indicate that: The re-
spondents (teachers) indicated that the primary objective of school education
in the field of civic topics should be to foster awareness of civic freedoms
(96.1%). This indication aligns with the personal beliefs of the teaching staff,
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who, when enumerating the values they hold most dear, cite civil liberties as
their primary concern (95.7%) (Marek Zajic: 2024, 72). Identity is the domain
of human existence wherein a sense of purpose is actualised. Teachers and
school directors occupy a unique position as intermediaries between the insti-
tutional and human dimensions of education. They serve as a conduit between
the directives set forth by the Ministry and the evolving needs of students.
Furthermore, they are the group that determines the quality of the feedback
between the ‘national’ and the ‘individual’. The initial step in developing the
system model is to define the role of the teacher in relation to the student
and to the education system. It is also assumed that the teacher constitutes
a principal element of the educational system. The definition of the role and
level of proficiency of the teacher is contingent upon the type of culture that
shapes the manner in which children and young people are educated. Cultural
researchers differentiate between two principal forms of culture: the ‘culture
of text’ and the ‘culture of grammar’. They also identify the distinctive modes
of knowledge transmission associated with each of these cultural forms. The
former is practised when acquiring the native language at an early age. In this
instance, no rules are instilled in the learner; instead, they are supplanted by
textual materials. The child thus memorises a number of usages and learns to
produce texts independently on the basis of these. The second case pertains to
the introduction of a set of rules into the learner’s consciousness, which en-
ables them to produce texts independently (Yuri Lotman, 2000, p. 417). In the
context of language learning, the two approaches are mutually reinforcing.
However, in the formation of identity, they are distinct and operate through
a different internalisation of knowledge about the world. The identification of
these two approaches is contingent upon the observation of the relationship
between the teacher and the student. In the first case, the idealised teacher is
regarded as a mentor, serving as a role model, whereas in the second case, the
teacher is a prescriptive authority, maintaining a distance from potential and
actual students. With regard to text culture, the appropriate stance for the stu-
dent is one of trust and obedience, whereas in the context of grammar culture,
it is a critical approach (cf. Margaret Abassy, 2015, p. 26). The differences be-
tween the education of students in text cultures and those in grammar cultures
extend beyond the teacher-student relationship and the acceptance or contesta-
tion of found knowledge. They also encompass the attitude towards tradition.
In the context of the ‘culture of text’, tradition is regarded as an immutable set
of norms, behaviours and beliefs, and as such, precedents are not permitted.
In contrast, within the ‘culture of grammar’, the establishment of a precedent
is contingent upon its adaptability to the prevailing laws and rules, and thus,
the possibility of storing it in the culture’s memory in the form of a text is
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dependent upon its compatibility with the established norms. It is frequently
the case that the subconscious selection of one of these two methods of in-
ternally ordering reality becomes evident in the opposition of custom (which
may be perceived as an unchanging norm) to codified law. The intuitive and
emotional approach is juxtaposed with rational thinking and cause-and-effect
reasoning. A teacher’s authority exerts a direct influence on their proficiency
in conveying patriotic attitudes, which in turn shapes a sense of national iden-
tity. The source of authority is a specific cultural milieu that either encourages
respect for tradition or allows for its contestation. The source of the ‘culture
of the text’ element is constituted by knowledge of family history, as reflected
in the biographies and experiences of ancestors. The transmission of family
histories from one generation to the next can serve as a robust foundation for
the formation of national identity. Historical dates linked to specific figures
from family histories acquire a human face and evoke emotions that cannot be
overestimated as factors motivating deeper knowledge, generating a sense of
pride and prompting action to cultivate heritage in the form of concern for the
present and future. The norms and concepts developed on the basis of the val-
ues of ‘text culture’ become imbued with content, thereby acquiring a tangible
substance that transcends the realm of mere empty notions. A comprehensive
understanding of what is “familiar” enables receptivity to the “other” without
the necessity of categorizing it as “foreign.”

4. ‘Keywords’ and ‘calls of the age’: constructing
a space of meaning

The navigation of concepts such as ‘nation’, ‘identity’, ‘patriotism’, ‘home-
land’, and ‘freedom’ necessitates a clarification of theoretical positions. First-
ly, each of the aforementioned words belongs to a set of ‘key words’ (Anna
Wierzbicka, 1997, p. 17). These concepts are distinguished by their strong
emotional charge and the absence of a direct translation into other languages.
It is important to bear this in mind when engaging with representatives of
foreign cultures. Nevertheless, even in discussions with representatives of the
native culture, misunderstandings can occur. This is illustrated by the discrep-
ancy between parents and teachers in their approach to patriotic education
in schools. Parents tend to expect teachers to refrain from modifying their
child’s sense of national identity (32.4%), whereas teachers often believe that
they should encourage a more nuanced understanding of national identity.
(Marek Zajic: 2024, 71), or between the expectations of those in positions
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of authority and the visions of the teacher: ‘Whenever those in positions of
authority deal with the topic of patriotism in schools, the result is a negative
outcome (33.9%)’. Similarly, only 31.2% of respondents indicated that they
would be amenable to teaching patriotism, but not in the manner they are ex-
pected to (Ziemowit Socha, 2024, p. 91). It is therefore crucial to bear in mind
the non-measurable elements of an educational strategy in the field of national
identity, which require philological and psychological preparation. A second
theoretical premise that must be considered when developing a core curric-
ulum and set of values is the existence of words that can be described as the
‘calls of the age’ (Viktor Vingoradov, 1977, p. 74). The term is employed to
describe lexical items that are particularly prevalent at a given historical junc-
ture and occur with notable frequency. Such terms become “centres of mean-
ing,” attracting other words to themselves and modifying their meaning in the
process, thus rendering them susceptible to modifications. An illustrative ex-
ample is the term “tolerance,” which, in conjunction with “patriotism,” mod-
ifies the latter’s meaning towards “living in friendship with other nations.”
Another concept belonging to the set of “calls of the age” is the phrase “civil
liberties.” It comprises the key word “freedom” used in the plural form and
a derivative of the word “citizen.” One pedagogical strategy that can foster in-
dependent thinking is to prompt students to combine each of these words with
others, for example, “freedom” and “duty,” and to observe how the meaning
of both words shifts. This exercise can help students develop the capacity to
think critically and independently, a quality that educators often emphasize.
In discussions on national identity and educational strategies, the object of
debate is frequently overlooked. It is not possible to construct an effective
educational programme in the absence of clarification.

5. Conclusions and recommendations

The analysis of the core curricula reveals a clear evolution in response to the
ongoing process of globalisation. In order to facilitate constructive engage-
ment with cultural diversity at the European and global levels, it is essential
to reinforce and elucidate national awareness as a foundation for constructive
dialogue with those who may be perceived as “other.” The Ministry’s guide-
lines encompass all the desired outcomes of the educational process, com-
mencing with the individual, social, national and international dimensions.
The comprehensive nature of the educational concept carries the risk of losing
its coherence and, consequently, the stable foundation on which the student
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is able to ascertain what is ‘native’ to them, the reasons behind their feelings
towards this quality and their willingness to engage in actions that confirm
these feelings. In light of the aforementioned analyses, several conclusions
may be drawn.

It is essential to establish a framework that enables the pupil and teacher
to identify their respective roles, rights and responsibilities, and to engage
in constructive dialogue from this foundation. The master-pupil relationship
represents a conducive environment for the acquisition of knowledge and the
utilisation of tools that facilitate the integration of information with personal
experience. The binary relationship between pupil and teacher forms part of
a broader structure, which also encompasses parents and policy makers in-
volved in directing educational processes. It is similarly essential to facilitate
dialogue between teachers and parents, founded upon mutual respect for the
respective roles and contributions of each parent in their child’s upbringing.
Furthermore, the teacher, acting through the head teacher, serves as the con-
duit between the home education system and the state’s educational system.
While there is some overlap between the objectives of the family system and
the education system, this is not a complete overlap in all cases. The delinea-
tion of competencies according to their intended purpose would significantly
enhance the collaboration between parents and educators. It is also important
to consider that the education system is part of a larger structure, the essence
of which is beyond the scope of this discussion. Nevertheless, in addition to
these considerations, it is pertinent to inquire whether the current approach to
national identity education equips its beneficiaries with the capacity to articu-
late the essence of significant phenomena to a representative of a foreign cul-
ture, and to engage in a constructive dialogue that expands their understand-
ing of the values associated with the ‘other’, without resorting to a defensive
or dominant stance. Accordingly, the proposed research model comprises el-
ements that are characterised by causal relationships and intentional actions.
The aforementioned elements include policy makers, school directors, teach-
ers, students, and parents. Each of these actors, while consciously articulat-
ing goals, is simultaneously influenced by both conscious and unconscious
narratives pertaining to the meanings ascribed to the concepts of “nation,”
“patriotism,” and “homeland” by them.

A second recommendation for those responsible for the preparation and
implementation of the core curriculum guidelines for national identity forma-
tion is to supplement both the school curricula and the teaching staff with sub-
jects and specialists dealing with language as a vehicle for cultural content.
Language, as a reflection of the way reality is perceived, also functions as
a powerful modelling tool (John Austin, 75, 29). The identification of pivotal
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terminology and the tracing of its content, which is derived directly from
a nation’s historical context, can serve as a conduit for dialogue. This process
entails an effort to comprehend the interlocutor’s perspective and to enhance
one’s own understanding of reality.
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